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Abstract. 

The rubric is an evaluation tool that contains standards or criteria that allow an 

objective and critical evaluation of learning. This study had a mixed approach, 

it was descriptive and cross-sectional, where the sample was made up of 22 stu- 

dents of a subject in the research area of a Study Program of a Peruvian Univer- 

sity, to whom it was applied an online questionnaire to collect opinions about 

evaluation rubric. 53,8% of the students were male, 46,2% responded that they 

had not been evaluated using rubrics in other subjects and 61,5% had a good 

perception of the experience of working with rubrics; in addition, they agreed 

with the qualities of understandable, support for task performance and rubric 

exposure, and continuous use. Rubrics are relevant grading tools that facilitate 

the teaching-learning process, in addition, they are widely accepted by universi- 

ty students because they experience improvements in the quality of their learn- 

ing. 
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1 Introduction 

The demands of a globalized society to have competent professionals, readjusted the 

university educational programs. Problem-solving, collaborative work, continuous 

learning, skillful use of information technology and communication are some qualities 

currently sought by employers; which requires that teachers establish desirable com- 

petencies for students in the curricular plan. (Hernández-Rivera, 2012; Moncini Mar- 

rufo & Pirela Espina, 2021) In the evaluation process, it is a priority to have objective 

instruments to assess the competencies achieved by the student in a certain teaching- 

learning process. (Casco & Calderón, 2020; De la Puente et al., 2020; Gantt & Laura, 

2010; Tractenberg, 2021) In this sense, this manuscript shows the opinion of the uni- 

versity student about the rubric as an element of learning evaluation. 
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2 Theoretical Framework 

2.1 Evaluation rubric 

The rubric is an evaluation tool that contains standards or criterion that allow an ob- 

jective and critical evaluation of the learning admitted by the student, it also allows 

feedback and guides their learning. (Dickinson & Adams, 2017; Reddy & Andrade, 

2010) This tool allows to assess the achievements and difficulties of the student and, 

from the pedagogical and didactic point of view, it is necessary to know the character- 

istics and the structure. (Morón-Monge et al., 2020; Salazar-Gómez et al., 2018) 

 

2.2 Types of rubrics 

 

Holistic rubrics 

Also known as comprehensive, it is the one that considers the performance of the 

students as a whole. In this type of rubric, the teacher evaluates the entire process or 

product. (Casco & Calderón, 2020) 

 

Analytical rubrics 

In the analytical evaluation matrix, the teacher initially evaluates the different parts of 

the product or performance separately, and later adds their points to obtain a total 

qualification. In the latter, the qualification process is slower, especially because dif- 

ferent abilities or characteristics are evaluated individually. (Shipman et al., 2012) 

 

2.3 Characteristic of a rubric 

 

The rubric has two basic elements: there are the evaluation criterion and the perfor- 

mance standards; the evaluation criteria allow visualizing the dimensions of interest to 

judge the performance or result according to a scale, these criterions must systematize 

a series of behaviors that make up the performance. (Dickinson & Adams, 2017; Sal- 

azar-Gómez et al., 2018) 

 

3 Methods 

This study had a mixed approach, it was descriptive and cross-sectional. The sample 

consisted of 22 students of a subject in the research area of a Study Program of a Pe- 

ruvian University, to whom an online questionnaire was applied to collect opinions on 

the evaluation rubric. The instrument called survey on the perception of students re- 

garding the use of the rubric (Altamirano et al., 2022) It consisted of: 3 sociodemo- 

graphic questions, 5 structured questions and 4 open questions about rubrics; closed 

questions were evaluated on a 5-level numerical scale (1=strongly disagree to 

5=strongly agree), open questions were analyzed using a word cloud. This study 

complied with ethical standards from Helsinki. 
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The student's work experience with a rubric was generated through a virtual task in 

which he could visualize this tool, as well as the 8 evaluation criterions and the 4 

performance standards (beginning, process, almost achieved and achieved). 

 

4 Results 

A total of 22 students voluntarily consented to answer the questionnaire; 53,8% be- 

longed to the male gender. 46,2% had no previous experience of evaluating learning 

with rubrics; 61,5% and 38,5% had a good and very good perception of the experi- 

ence of working with rubrics. Students had an opinion between agree to strongly 

agree about the qualities of the rubric (see Fig. 1). 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
Fig. 1. Opinion of the university student about the evaluation rubric. 

 

The following Table 1 offers a summary according to the importance and the coinci- 

dence in the answers of the university students about the qualities of the learning 

evaluation rubric. 

It's understandable Help to develop the  Helps perform verbal Must be used 
task exposition continuously 

23.1 

46.2 46.2 46.2 

53.8 53.8 53.8 

Totally agree Agree 76.9 

%
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Table 1. Answers of the university student about the qualities of the evaluation rubric. 
 

Qualities Because … 

Why is it understandable? Allows for a clear display of what is rated. 

It is a guide to work the task. 

It is easily understandable. 

Why did it help them improve their perfor- 

mance on the task and on the presentation? 

It allows to know the evaluation criteria to be 

considered. 

It encourages a greater demand to achieve the 

highest qualification. 

Supports selecting the requested information. 

Why should it be of continuous use? It is important to know the aspects that are 

evaluated. 

It improves the quality of tasks. 

                         Facilitates learning.  

 

Regarding the learning qualification (see Fig. 2)., the students were qualified at the 

levels in process, almost achieved and achieved. The conceptualization criterion, in- 

terrelation of concepts, ordered structuring and bibliographical references collaborat- 

ed with the task itself; while, the criteria fluid expression of ideas, technical vocabu- 

lary, mastery of the subject and resolution of questions supported with the exposition 

of the task. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
Fig. 2. Qualification of the learning achievement of the university student through the rubric. 

 

5 Discussion 

Cano E. (2015), Dickinson & Adams, J. (2017), Gantt & Laura (2010) and Altami- 

rano et al. (2022) As in this study, they showed from the student's point of view that 

the learning assessment rubric facilitates understanding and supports task perfor- 

mance. While, Casco & Calderón (2020) and Reddy & Andrade (2010) from the 

Conceptualization 54.5 45.5 

Interrelation of concepts 59.1  40.9  

Ordered structuring 45.5  54.5  

Process 

Almost achieved 

Achieved 

Bibliographic references 63.6 36.4 

Fluid expression of ideas  40.9   59.1   

Technical vocabulary 18.2  45.5  36.4 

Domain of the subject  9.1 54.5 36.4 

Resolution of questions 54.5  45.5  

Total 63.6 36.4 
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teachers' perspective, they explained that the evaluation rubric allows the identifica- 

tion of weaknesses in learning and the design of feedback strategies. The pedagogical 

work of teachers in these points is important for the training and consolidation of 

competent professionals. 

 

6 Conclusions 

The learning assessment rubrics are relevant grading tools that facilitate the teaching- 

learning process. They have great acceptance by university students because they 

experience greater demands and improvements in the quality of their learning. 

 

7 Limitations and Future Research 

Restricted collaboration of the students to complete the questionnaire. It is suggested 

to carry out experimental design studies with larger samples. 
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