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Abstract. Social responsibility has been raised as a key issue of university iden-
tity, however, although its different faces permeate institutional statements, how 
work is done in the classroom, presents us with questions for teachers. Thus, the 
study explores the voices of university professors, facing the question, What nar-
ratives of teachers account for how they interpret their role in the training of so-
cially responsible professionals?  

From an interpretative perspective, the experiences that make up the training 
in social responsibility, oriented to university teachers, are resignified from the 
transformational dimension of collective leadership from Scharmer's U Theory. 
The results show that teacher training has allowed them to change the internal 
place from which they operate as teachers and the ways they relate, which affects 
the transformative potential of collective leadership. Consequently, maintaining 
an active training of teachers in this regard, not only creates spaces for personal 
reflection, but also collective spaces, generating an articulated network that af-
fects institutional training practices, especially at the classroom level which are 
fundamentally related to teaching in close relationship with the problems of so-
ciety. 
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1 Introduction 

The Universidad Construye País project [UCP-2001] (Universidad Construye-País, 
2006), resignified in 2022, conceives University Social Responsibility [USR] as a way 
of being, doing university and cohabiting the territory [UCP-2022] (Aguilera et al., 
2022). This invites to integrate the territories and the ethical imperative to move to-
wards an assessment that social responsibility [SR] is learned when it takes place 
through experiences of the real (De la Cruz, 2016). Thus, a teaching practice assumed 
as community action (Lázaro & Hernández, 2020; Vallejo et al., 2010), it invites to: (1) 
rethink the actions that happen in the classroom as ways of learning to live from a pro-



 

 

fessional exercise and (2) teacher leadership as a collective action that guides the learn-
ing process towards that purpose (Irrarazabal-Gavancho, 2022). This makes the teach-
ing narratives significant, regarding their role in forming students to act, with freedom 
and responsibility, towards a professional exercise in favor of the dignity of the person 
and the common good. 

2 Theoretical Framework 

A training in SR guides the understanding of the world contributing to transform it 
(Irrarázabal-Gavancho, 2022; Müller & Coronado, 2016). The USR (Aguilera et al., 
2022), in the XXI century implies reviewing curricula, assuming teaching as a form of 
collective leadership (Vallejo & Goveo de Guerrero, 2011; Van Ginkel, 2002), and 
above all to understand and reflect on the deepest dimension of leadership (Irrarazabal-
Gavancho, 2022), the internal space of intention and attention from which we act, from 
which leadership and social action become reality (Scharmer, 2017). Demanding to 
learn to listen empathically and generatively, in a world that changes as a result of pro-
cesses of globalization, fragmentation, integration and decentralization (Flores et al., 
2021; Scharmer, 2018). 

For Sharmer (2018) in U Theory, the way we pay attention to a situation, individu-
ally and collectively, determines the direction in which the system moves and the way 
it is transformed by defining four "spheres of attention": personal (1), group (2), insti-
tutional (3) and global (4). The most important challenge of today's leadership is to 
transform from reactive responses and quick fixes (scopes 1 and 2) to generative re-
sponses that address the systemic root of problems (scopes 3 and 4).  

3 Method 

The research question: What narratives of teachers account for how they interpret their 
role in the training of socially responsible professionals?, allows us to understand the 
internal space of action of teachers when exercising leadership in SR training. The per-
spective of the study is interpretive, with narrative methodology, where reality is con-
stituted in text (Arias Cardona, 2015; Castaño Gaviria & Guisao Gil, 2021). 

The analysis considers the areas of action and attention, expressed in Sharmer's U 
Theory and the transformative change that constitutes it. 

4 Results and discussion 

Today's leadership requires becoming aware of challenges and possibilities by opening 
the mind, heart and will (Lázaro & Hernández, 2020), what in the narratives of teachers 
is presented in the understanding that SR is part of a vocation of institutional service 
(Rubio-Rodríguez et al., 2021). They point out that: "Especially, the vocation of service 
allows me to organize my teaching since I understand that I must promote not only the 
mastery of constructs and central procedures of my discipline, but I must also promote 



 

 

in my students this vocation: that of using the knowledge of the discipline to contribute 
to society".  

Expressions such as "dialogue", "embodiment at work" or "contributing to society" 
are presented to give meaning to a teaching with effect towards society from the actions 
of the students. In this way, teachers and students have an opening, which transforms 
them into the bond that is sustained.  

As for their teaching role, in their different styles, they are represented as someone 
who accompanies and facilitates the student to find themselves in this vocation of ser-
vice. They refer to it as: "Motivate them to define a professional identity that generates 
a positive impact on the environment, on the territory and in the places where they will 
potentially work from their own identity as a person". 

The participants agree on a formative role and the understanding that the context 
connects students with reality, inviting a teaching praxis from prosocial leadership 
(Roche, 2012), able to engage in a bond with another and a professional practice at the 
service of a common good (Flores et al., 2021), what Adela Cortina points out as a 
social good of the profession (Cortina, 2000). For them it is "to recover or rather make 
visible the pillars of being and to live and work consciously with them. The humanist 
and the vision of contributing to a better society are recovered".  

The narratives of teachers permeate a language that makes them present in the pro-
cess and creates spaces to contain the formative transformation. They reflect patterns 
of thought, conversation, and organization, capable of creating the complexity of the 
social world that is put into action at a given moment, to integrate the gaze of the other 
through empathy, build together and embrace new possibilities. (Scharmer, 2018). 

5 Conclusions 

Social Responsability is a key issue of university identity but, how do teachers do it in 
the classroom?. Teachers understand their role, aware of the effect of their actions on 
the life projects of students and on society as a whole, building their understanding of 
SR, at the confluence of institutional statements, professional disciplines, the cultures 
of each school or career and their own life stories. Teacher training has allowed them 
to change the internal place from which they operate as teachers and the ways in which 
they relate. Their narrative shows a teaching with a less directive and centralized role, 
allowing them to move towards a more co-creative one, not only with the student but 
with a community outside the classroom, becoming aware of it. 

6 Limitations and Future Research 

It is interesting to expand the long-term effect of intentional training in teaching prac-
tices aimed at implementing SR curricula and its effect on academic cultures, on stu-
dents and how this will impact on their future actions as professionals. 



 

 

7 References 

Aguilera, R., Burgos, J., Cavieres, P., Cravero, K., De Ferrari, M., De Ferari, F., Giovanetti, 

B., Jimenez, G., Jiménez, M., Severino, P., & Villar-Olaeta, F. (2022). Resignificación 

de la responsabilidad social. A 20 años del Proyecto Universidad Construye País. Edi-

ciones Universitarias. 

Arias, A., & Alvarado, S. (2015). Investigación narrativa: apuesta metodológica para la cons-

trucción social de conocimientos científicos. CES Psicología, 8(2), 171–181. 

Castaño, R., & Guisao, G. (2021). Investigación narrativa en perspectiva crítica: reflexión 

metodológica. Folios, 55. https://doi.org/10.17227/folios.55-12344 

Cortina, A. (2000). El sentido de las profesiones (A. C. & J. Conill, Ed.). Editorial Verbo 

Divino. 

Flores, N. G., Fernández, M. O., & Martín, J. C. H. (2021). Responsabilidad Social Univer-

sitaria y labor educativa: una relación necesaria en la formación de profesionales. Men-

dive. Revista de Educación, 19(1). 

Irrarazabal-Gavancho, G. M. (2022). Pensamiento crítico y responsabilidad social universi-

taria: la importancia del rol docente. Maestro y Sociedad, 19(2). 

Lázaro, H., & Hernández, G. (2020). Liderazgo docente en la perspectiva de universitarios. 

Horizonte de La Ciencia, 10(18). https://doi.org/https://doi.org/10.26490/uncp.hori-

zonteciencia.2020.18.404 

Müller, J., & Coronado, F. (2016). Modelos de responsabilidad social universitaria y princi-

pales desafíos para su implementación en facultades de negocios. In CAPIC REVIEW 

(Vol. 14, Issue 2, pp. 93–102). 

https://doi.org/https://doi.org/10.35928/cr.vol14.2016.36 



 

 

Roche, R. (2012). Prosocial behaviour: the safe way for education for peace. In M. De Beni, 

V. Simovic, & A. L. Gasparini (Eds.), Pedagogy of Communion and the Agazzi Method. 

Uciteljski Fakultet Sveucilista. Zagreb. 

Rubio-Rodríguez, G. A., Blandón-López, A., Rubio-Rodríguez, G. A., & Blandón-López, A. 

(2021). El profesorado y la responsabilidad social universitaria: un análisis cualitativo 

de redes. Formación Universitaria, 14(2), 3–12. https://doi.org/10.4067/S0718-

50062021000200003 

Scharmer, O. (2017). Teoría U: Liderar desde el futuro a medida que emerge (2nd ed.). 

Eleftheria. 

Scharmer, O. (2018). The Essentials of Theory U: Core Principles and Applications (1st ed.). 

Berrett-Koehler Publishers. 

Universidad Construye-País. (2006). Responsabilidad Social Universitaria; Una manera de 

ser Universidad, Teoría y práctica de la experiencia Chilena (C. Fernandez, C. Del 

Piano, & J. M. Ferari, Eds.; 1st ed.). Proyecto Universidad: Construye País · Corpora-

ción PARTICIPA. 

Vallejo, R., Finol De Franco, M., & Camacho, H. (2010). Responsabilidad social como prin-

cipio para la gestión del proyecto educativo integral comunitario*. MULTICIENCIAS, 

10, 37–44. 

Vallejo, R., & Goveo de Guerrero, M. (2011). Responsabilidad social e investigación: retos 

de la universidad del siglo XXI. TELOS. Revista de Estudios Interdisciplinarios En 

Ciencias Sociales, 13(2), 216–236. http://ojs.urbe.edu/index.php/telos/arti-

cle/view/1905 



 

 

Van Ginkel, H. (2002). Academic freedom and social responsibility—the role of university 

organisations. Higher Education Policy, 15(4), 347–351. 

https://doi.org/10.1016/S0952-8733(02)00052-1 

 


